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Abstract 

The present case study has observed the academic behavior of a 

Municipal school pupil and his learning of English. The chosen 

learners have been seen as a group being affected by various school 

factors such as teaching effectiveness, hidden curriculum, language 

climate and classroom interaction with the teacher; the effect of home 

factors such as the study facilities available, parental interest and 

active academic help have also been observed.  By the study of specific 

cases, the positive or negative influence of these factors on a child’s 

learning may be better observed and the relation between his learning 

of English and his environment can be better established. Each case 

study will contain data relating to the individual’s home background, 

his needs and his abilities as indicated in the class and test 

performances. 

 

Since the focus of this study is on an average learner, the case of the 

average learner forms the essential part of the study.  The case of an 

‘above-average’ learner is also attempted to effectively in contrast with 

the former, and that of a ‘below average’ learner to emphasize further 

the negative features of an average learner’s context. The present 

study is an experiment conducted in one of the local schools in Andhra 

Pradesh.  According to education system adopted by the Government of 

Andhra Pradesh, Telugu is the first language, while Hindi is the 

second language and English is compulsory third language from Class 

IV in non-English medium schools.  

 

1. INTRODUCTION 

 

 The world is filled with people speaking different 

languages.  English today is a world language spoken and written 

by a vast majority of people around the world.  India being a 

country with many languages and dialect, English serves as a link 

language for communicative purpose and so competence in 

receptive and productive skills has become necessary to improve 

the communicative abilities of the learners.  A great Orientalist 

and a Sanskrit scholar, Joshi on the occasion of his felicitation by 

the citizens of his town Wai on his 86
th

 birthday, dealt in his 

speech about the place of English in the process of acquisition of 

new knowledge and said that the source of the new knowledge 

has always been the west, and as we are more familiar with the 

English language, which has been principal medium for new 

knowledge. 

 English education was introduced in India on account of 

various factors.  The need for a common medium was felt when 

India became independent in 1947.  On 26
th

 January 1950, article 

343 of the Indian constitution adopted Hindi as official language 

while English was to continue as an associate language for some 

years to come.  Once the decision to continue English as an 

associate language was taken by the administration there was no 

alternative but to impart learning in English. 

 As English was brought within the reach of common 

people, it became practically difficult to cater to the various needs 

of the student population.  Since there was a growing demand for 

English, the Government of India appointed committees and 

study groups to asses the situation and suggests means of 

improvement in respect to the student knowledge and ability to 

use English.  Though many committees like University Education 

Commission (1948), Kothari Commission (1964-66) and 

Working Group on University Elementary Education (1977) 

recommended the improvement of English education, regional 

medium schools managed/undertaken by the Government lived 

with problems, while private schools flourished. Research in the 

field of English language teaching has become necessary as the 

methods that were introduced from time to time often failed to 

give positive results in the class room. 

 

2. STATEMENT OF THE PROBLEM  
 

The present case study has observed the academic 

behavior of a Municipal school pupil and his learning of English. 

The chosen learners have been seen as a group being affected by 

various school factors such as teaching effectiveness, hidden 

curriculum, language climate and classroom interaction with the 

teacher; the effect of home factors such as the study facilities 

available, parental interest and active academic help have also 

been observed.  By the study of specific cases, the positive or 

negative influence of these factors on a child‟s learning may be 

better observed and the relation between his learning of English 

and his environment can be better established. 

 

In the present study the number of cases are neither ten 

nor twelve, but only three.  The selection is more limited than is 

perhaps desirable, but is an inevitable limitation in a study of this 

kind, which is bound by severe time constraints. It is hoped that 

whatever data has been made available will be sufficiently 

meaningful to treat these cases as a fairly representative sample 

and to provide some generalizations.  Each case study will 
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contain data relating to the individual‟s home background, his 

needs and his abilities as indicated in the class and test 

performances. 

 

Since the focus of this study is on an average learner, the 

case of the average learner forms the essential part of the study.  

The case of an „above-average‟ learner is also attempted to 

effectively in contrast with the former, and that of a „below 

average‟ learner to emphasize further the negative features of an 

average learner‟s context. 

 

2.1 OBJECTIVES OF THE PRESENT STUDY 
 

  The following are the important objectives of the present study. 

 

 To identify the general school behavior  of 

learning English  

 To find out the psychology of student  in 

English language learning  

 To identify the reasonable speed  of reading 

English   

 To evaluate the general performance level of 

below average, average and above average 

learners in English language. 

 To ascertain ways and means to improve the 

situations for the impoverished students to learn 

English language. 

 

The objectives are expected to make the student use 

English effectively in ordinary, everyday situations by the time 

the student leaves the secondary school.  The everyday situations 

could be ordinary conversations, listening to English news and 

other programs over the radio, reading newspapers, writing 

personal letters, applications and reports in English. 

 

2.2 AIM OF THE PRESENT STUDY 
 

 The present study is an experiment conducted in one of 

the local schools in Andhra Pradesh.  According to education 

system adopted by the Government of Andhra Pradesh, Telugu is 

the first language, while Hindi is the second language and 

English is compulsory third language from Class IV in non-

English medium schools. 

 As there is less exposure to English due to the learner‟s 

social background and school environment it was necessary to 

find out how exposure to English would help learners to do 

better.   The present study also aims at investigating the English 

language acquisition of the learners on the hunch that the 

impoverished aspect of language functioning of the lower-class 

child is as true for his English language acquisition as it is stated 

to be for his mother tongue acquisition.   

 The third language in the present context, namely 

English is a foreign language to all groups of children.  But it is 

felt that the lower-child‟s acquisition is governed to a very large 

extent by „disadvantaged‟ position.  Agencies of socialization 

such as the family and the instructional environment may be 

responsible for his impoverished English Language acquisition 

that marks him out from his advantaged counterpart. 

 

2.3 RESEARCH METHODOLOGY 
  

The scope of this study was restricted to a few learners 

of Standard IV in this primary school, as it will not be possible to 

investigate the acquisition of English of all the learners of this 

school (from Standard III to V) within the constraints of this 

work.  With a view of studying the case of an average municipal 

primary school learner, it was hoped that these selected few 

learners would be fairly representative samples of the 

„disadvantaged‟ children who attend these schools. 

 Since the present study was intended to focus on the 

learners of regional medium school, a local municipal school is 

selected for study.  The learners sit down on the floor in every 

class and the teachers had little or no space to move freely in 

class as the learner‟s occupied the entire class leaving no space to 

move.  It was also observed that the learners seated at the back 

found it difficult to recognize the shaped of the alphabets written 

on the blackboard.  The teacher was not able to control the whole 

class as the learners occupying the back rows were often 

distracted by learners sitting beside them, as they were away from 

the teacher‟s attention.  As the classrooms were adjacently built 

there was always noise from the adjacent classes, which made 

difficult for the learner‟s to listen.  The teacher had to always 

speak loudly to be heard by everyone.  It was learnt from an 

informal interview that most of the learners were from lower 

income groups. 

 

2.4 RESEARCH TOOLS 
  

As mentioned, the present study aims to investigate the 

English language acquisition by the learners of class IV.  The 

study was carried out in the following manner. 

 A pilot study was found necessary to know the 

background of teachers and the problems of teachers and 

learners in teaching and learning of English in 

classroom. 

 A test with the focus on the oral and written skills was 

given to test the proficiency level of learners. 

 Since the learners were exposed to English through a 

number of tests it was necessary to find out whether the 

exposure given to the learners helped them improve their 

reading comprehension, speaking and writing ability. 

 

2.5 CHOICE OF THE SCHOOL FOR THIS STUDY 
  

Since the aim is to study the socially disadvantaged class 

of children, it was decided that this can be best done by first 

choosing an appropriate area to work in, an area which is known 

to be occupied mainly by the weaker section of the society, the 
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lower-income group.  A.C.Nagar, Nellore, Andhra Pradesh has 

for a long time been an area with a heavy concentration of the 

lower class of society.  The parental occupation of many falls 

mainly in the category of unskilled labourers and semi-skilled 

labourers.  This was said in an interview by one of the teachers.  

From a community such as this, a selection of children who will 

be subjects for this investigation was necessary. 

 Since the majority of children here attend the 

Government schools, those required for this study were to be 

chosen from one of these schools.  Education is free in these 

schools for all the standards.  Anyone who seeks admission into 

these schools is never rejected.  The system of providing free 

mid-day meals to children is another feature of these schools. 

 

2.6 TEACHER’S INTERVIEW 
  

The teacher‟s were interviewed to gather information about 

the learners regarding their problems in learning English  and 

their socio-economic background and, besides this, it was also 

necessary to know teachers own perceptions of the problems, 

learners encountered as well as the problems relating to the 

teaching of English in the classroom.  From the teacher‟s 

interview it was noted that  

1. English alphabets are taught from Class III 

2. The teacher finds it difficult to manage the class because 

of the large number of students in the classroom. 

3. The teacher is compelled to explain lessons in the 

learner‟s mother tongue because most of the learners 

cannot understand English, as they have hardly had any 

exposure to it outside the class. 

4. Almost all the learners are from low income group. 

5. The learners find it difficult to understand, speak and 

write English. 

 

2.7 STUDENT’S INTERVIEW 
  

Whenever there was an opportunity to talk, the learners were 

interviewed informally about various issues regarding their 

domestic background and other details like teaching learning 

situation in the classroom.  Through the discussions it became 

evident that: 

1. The teacher does not motivate the learners to use English 

in the classroom. 

2. The learners depend on the teacher at every step while 

doing the tasks given in English textbook, since they 

find it very difficult to read and understand the 

instructions given for every activity. 

3. They are not exposed to English outside the classroom 

4. They speak in mother tongue at home and outside the 

classroom. 

5. They do not have means to get exposure to English by 

the way of radio or television or newspaper. 

 

2.8 CLASSROOM OBSERVATION 

  

After the interview it was also found necessary to 

observe the classroom in order to understand the teaching 

learning methodology, exposure to English and also interaction 

between teachers and learners.  English class as well as social 

studies class was observed because it was necessary to know 

whether the teaching style was the same in a language class and a 

subject class especially in terms of language use, learner‟s 

interaction etc. 

 The procedure the teacher followed while teaching 

lesson is as follows: 

 The teacher read and explained every line in the 

learner‟s mother tongue. 

 The teacher tested the learner‟s understanding of the 

passage by asking questions.  The questions asked were 

in the learner‟s mother tongue and the learner‟s also 

responded in his or her mother tongue. 

 The teacher wrote the English word on the blackboard 

but the meaning was written in mother tongue. 

 At the beginning of the lesson, in the English Reader, 

there were many activities given.  Instructions were 

given for every activity.  The teacher did not have the 

patience to make the learners do the activity and it was a 

mechanical one. 

 Most of the time, the teacher explained while the 

learners were mere spectators. 

 The teacher was not sure whether all the learners were 

able to concentrate on her teaching because the learners 

in the back rows did not seem to pay attention while she 

was reading from the textbook.  The teacher also seemed 

to be helpless with the number of the students in the 

class. 

As far as the social studies class is concerned it was noticed that,  

 The classroom was highly teacher centered, as the 

learners were not given a chance to answer.  The 

questions were answered by the teacher himself. 

 The entire class was taught in Telugu –their mother 

tongue, as the teacher did not feel the necessity to use 

English during the course of her teaching. 

 

3. CASE STUDY OF AN ABOVE AVERAGE 

LEARNER 
 

Name:     Jyothi 

Rank in class & Percentage:  76%, First 

Category:    Above-average 

Age:     9 years  

Position in the family:   Second  

Father:     Works for daily 

wages in a company 

Parent‟s education:   Both have studied 

up to Standard VII 

 

3.1 ATTITUDE OF THE PARENTS 
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Mother is actively involved in Jyothi‟s performance in 

academics.  She discusses with Jyothi, her specific problems, 

achievements, desires and experiences in the classroom with 

her teacher and classmates.  Mother feels that if Jyothi learns 

English she will be able to mix freely with people outside her 

own narrow circle and English will be required for higher 

education as well.   

 

3.2 RESPONSE TO TEST PERFORMANCES BY 

PARENTS 
  Although not very well off, the parents show their 

appreciation by presenting her something she likes, when 

ever Jyothi succeeds in her attempts to obtain the highest 

marks in as many of the subjects as she can.  Parents feel that 

small rewards are essential tokens of encouragement.  When 

Jyothi‟s marks are less than her earlier score, she meets a 

gentle rebuke from her parents.  Her mother feels that it is 

not an obsession with marks that makes them reproaches 

thus, but the need to make her feel that she should always 

work hard and accept learning as a challenge.  Parents try to 

find her area of difficulty in the test and encourage her need 

to perform well consistently. 

 

3.3 EXPECTATIONS FROM THE PARENTS  
In an informal talk with Jyothi‟s mother what Jyothi 

should become when she grows up, the former unconsciously 

articulated hope and expectation for her child that Jyothi can 

aspire to become a doctor.  Father too shares this expectation. 

 

3.4 REGULAR STUDY HABITS 
 

 Jyothi is very regular in doing her homework.  Seeks 

immediate help from her mother regarding the problem areas.    

 

3.5 OTHER INTERESTS, IF ANY 
She is very interested in learning English.  Often tries to 

read what is printed in English on a calendar sheet or any 

wrapped paper.  Despite constant efforts,she is not always able to 

read the letters together as words; but still she continues to try 

and turns to her mother for help.  Her mother is happy to see the 

keen interest of her daughter for English. Their socio-economic 

conditions does not permit them to buy an English newspaper or 

any reading material suitable for Jyothi‟s level of learning is 

acutelty felt by her mother.  However, she encourages her 

daughter to look at such material in the homes of those neighbors 

whom she sometimes approaches for help in homework.  She is 

not very eager to play with her friends; more interested in helping 

her younger brother with his schoolwork.  English is not taught in 

Standard 1; yet Jyothi tries to teach him to say the alphabet and 

some words, now and then. 

 

3.6 ACADEMIC HELP RECEIVED FROM PARENTS 

& OTHERS 

 

Father is too busy with his own work, and finds no time 

to spare for children‟s studies.  Mother offers lot of help; checks 

Jyothi‟s homework and writing practice everyday, even without 

Jyothi asking her to do so.  Jyothi seeks guidance in English and 

Mathematics from her neighbors. 

 

Some of her neighbors are with more formal education 

than her mother 

 

3.7 OBSERVATION MADE IN ENGLISH CLASSES 
 

  Jyothi‟s interest in English and desire to participate 

actively, is revealed, and is observed when she is doing 

blackboard work enthusiastically. When many chances were 

given to respond to teacher‟s question, she was able to do so but 

failed only once.  Provided right answers to picture based 

questions such as „What is this?‟ or „What he/she is doing?  

Although she rushed to recite a rhyme, she was able to recite it 

fairly clearly.  Though quick in answering questions in class, 

sometimes answers were just whispers and were inaudible.  These 

may have been correct responses.  Sometimes when these 

learners were rushed through questions, this unfairly imposed 

constraint on her required some time to work out the answers and 

could not keep pace with quick volley of questions.  She lapsed 

into silence. 

 When a few details from the English Reader had to be 

recalled, she kept quiet.  Though she was encouraged that she 

was an intelligent girl who answered all the questions when the 

teacher asked her in the class, she was not able to answer similar 

questions in the test.  Possibility is that Jyothi had set herself a 

high goal (to answer all the questions) and unhappy that she 

could not fulfill it. Jyothi is reported to have shared the 

experience at home and was disturbed for not having fared better 

in the test. 

 In spite of having known the answers for many of the 

questions asked by the teachers she was never the first to 

volunteer to answer.  The teacher often turned to only  three 

learners to make them answer questions, read and write  

 During a dictation test, she was the only pupil to spell 

correctly all the five words dictated.  Besides, being active she 

was always attentive in class, never distracted by her classmates.  

She brought the required books to class and was observed to have 

always done homework assigned on previous day. 

 

3.8 OBSERVATION MADE IN OTHER CLASSES   
 

In Social Studies class, she answered a number of 

questions asked to her correctly.  She was eager and could not 

restrain herself from answering questions that were asked to the 

class in general. This was observed in Telugu and Mathematics 

class too.  Answers were always perfect. This sort of tendency 

was not revealed in English class.  When asked to lead the class 

in reading from the prescribed Social Studies textbook, she read 
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very well and proved beyond doubt that she was the best reader.  

The Mathematics lesson showed that she was very quick in 

picking up what was taught; and in one occasion she anticipated 

the teacher‟s explanation and question.  As in English classes, she 

was very attentive right through the forty-minute period for the 

other subjects too, and was very favorably perceived by the 

teachers of these subjects.  The teacher‟s class record confirmed 

that she stood in first position in the class, and it was only once 

that she was placed second. 

 

3.9 INTERPRETATION 
  

It shows that children tend to work well when their 

parents take an interest in their school progress.  It also proves 

that a child tends to perform well when the teacher perceives her 

favorably for these influences the teacher-pupil interaction in a 

positive way.  

 

4. CASE STUDY OF AN AVERAGE LEARNER 
 

Name:     Pavan Kumar 

Rank in class & Percentage:  58%, Eighth 

Category:    Average 

Age:     9 years  

Position in the family:   Last of Six  

Father:     Works for daily 

wages 

Parent‟s education:   Father has studied 

upto Standard VI 

     Mother has no 

formal education 

 

4.1 ATTITUDE OF THE PARENTS  
 

Learning English is „good‟ and „likely to be useful‟. No 

further views on this.  No definite views on the nature of learning.  

They feel that Pavan Kumar seems to take his studies quiet 

seriously. 

 

4.2 RESPONSE TO TEST PERFORMANCE BY 

PARENTS   
 

They neither feel the need to offer any specific reward to 

Pavan Kumar when he does well in the tests and examinations, 

nor to extend any particular check when he does not do well.  

 

4.3 EXPECTATIONS FROM PARENTS   
 

While they are sure that they want him to finish school, 

they hold no particular expectations for him. 

 

4.4 REGULAR STUDY HABITS  
As reported by the parents, takes his work quite 

seriously.  More details about him are not known. 

 

4.5 ACADEMIC HELP RECEIVED FROM PARENTS 

& OTHERS 
 

Mother is unable to help because she lacks for formal 

edicatopm.  Father helps him but very rarely. 

   

His brother who has finished school helps when he has 

major problem with his homework.  Help is not of a regular kind. 

 

4.6 OBSERVATION MADE IN ENGLISH CLASSES   
 

Participation of Pavan Kumar in English Classes was 

observed in few classes.  He was heard answering a picture-based 

questions, „What is he doing‟ very promptly and correctly.  For 

another question elicited at first an incomplete answer, „mat‟ was 

all he could say to „Where is the cat?‟  He knew only part of the 

answer and was unable to frame accurate verbal response was 

obvious.  When the teacher said „The cat is  ---------„, Pavan 

kumar was able to complete the sentence with ;‟on the mat‟.   

When reciting a rhyme, he was not very audible and the teacher 

snapped at him for this. 

Most of his answers were one word responses.  

However, when a sentence was said aloud and when he asked to 

answer similarly, he would repeat it mechanically; sometime later 

would answer a similar question only in one word.  He was not 

able to place letters together and read the words that were shown 

to him.  Answers to those questions which involved giving 

mother tongue equivalents of English Language words, were 

perfect and this revealed that his learning of Mother tongue was 

more thorough than that of all the others in the group. 

 Some responses indicated that his learning was in part, 

merely mechanical.  For e.g. when asked for English language 

equivalent of „Cheema‟ he was expected to say only „ant‟. But it 

is interesting to note that he said „an ant‟.  From the incorrect or 

incomplete responses he offered, it cannot be concluded that he 

lacks intelligence or that his English language acquisition is at a 

very low level. 

 He was very interested in the activities of telling time by 

looking at clock-faces and counting the number of items like 

pencils, balls, etc.  Questions on these evoked correct responses.  

He was particularly good at time telling.  He could not refrain 

from answering out of turn when others were questioned.  This 

was one occasion when the teacher was heard appreciating him.  

However, she was slightly annoyed with him when she found it 

difficult to elicit a right response to the question, „Is this a boy?‟,  

based on the picture of a girl.  In keeping with the earlier 

responses heard, Pavan Kumar said, „Yes, it is a boy‟.  The 

teacher had to explain the same meaning of the question in 

Mother tongue and when even this did not break his silence, she 

tried to make him understand the situation with reference to 

himself instead of the figure in the picture.  After some delay, he 

was able to arrive at the desired response in a halting manner. 
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 He was normally attentive to what was happening in 

class.  He was usually quiet, not very distracted by his immediate 

circle of friends.  He was observed trying to give responses to 

some questions now and then. He never made any attempt to 

answer aloud unless specifically asked a question by the teacher 

and this was not very often. He did not even bring his copy of 

English reader to class but was well equipped with a note book 

and a pencil.  The teacher was displeased with him when she 

found that he had not done the homework assigned in the 

previous class. 

 

4.7 OBSERVATION MADE IN OTHER CLASSES   
 

He was more prone to be involved and interested in 

other classes than in English class.  In mathematic class many 

times he was heard answering very enthusiastically the teacher‟s 

specific questions to him.  On one occasion, he was quick to 

correct himself while he was answering.  In one class he twice 

answered questions which were addressed to whole class. 

 Readiness to answer was evident in Social Studies class 

too.  More than once he attempted to correct classmates.  The 

teacher had asked few people to read the text book, Pavan 

Kumar‟s reading was good.  

 He sustained interest in the Telugu class and eagerness 

to offer complete answers to many questions when the teacher 

asked him, revealed the extent to which he enjoyed learning and 

the confidence with which he expressed the learning and the 

confidence with which he expressed the learning he had acquired. 

 Teachers of these subjects appreciated his attempts to do 

well; favorably noticed more often than in English classes. 

 

4.8 INTERPRETATION 
 

 Details from the English Reader do not seem to hold his 

interest for long.  If at all they do, the manner of presentation 

does not contribute to any purposeful learning on the part of an 

average learner like him. 

 By making him listen repeatedly to the teacher‟s 

reading, and her explanation of the words in the passage, a 

learner like him does not really learn anything.  It is not 

surprising then, when he says „Thelidu‟, that is „I don‟t know‟, to 

the test question. 

 The pace at which the average learner is able to learn 

what is taught to him has to be recognized, so that he is not 

rushed from one item of learning to another in the teacher‟s 

attempt to load him with as much as she can teach him within a 

period. 

 In the absence of a very strong an positive motivation 

from his parents, likely that  Pavan Kumar feels no compelling 

urge to apply himself very seriously to his studies.  It is possible 

that this tendency will be further strenghthened if he is not able to 

perceive any point of contact between his formal learning and its 

application in his immediate environment.  As there is no general 

discussion in the family on any long-term goals for him, he many 

not see very clearly the relevance of his learning for any future 

purpose. 

 

5. CASE-STUDY OF A BELOW AVERAGE 

LEARNER 
 

Name:     Lavanya 

Rank in the Class &Percentage: 44% Eighteenth 

Category:    Below Average 

Age:     10 Years 

Position in the family:   Third of Five 

Father:     Owns a small pan 

shop 

Parent‟s Education:   Father has not 

studied very much. 

     Mother has had no 

formal education. 

 

5.1 ATTITUDE OF THE PARENTS   

 

Mother wants her to learn English „to a certain extent‟ 

for it will always be useful.  Father is entirely indifferent and 

seems to be irresponsible.  Mother is aware of the missed 

opportunities in her life due to lack of education and does not like 

or want Lavanya to meet with the same fate.   

 

5.2 RESPONSE TO TEST PERFORMANCE FROM 

PARENTS   
 

Mother encourages her to study hard, but she is unable 

to understand the details of her performance both in class and in 

the tests, hence she is not offered any particular incentive.  Father 

does not bother about her education. 

 

5.3 EXPECTATIONS FROM THE PARENTS  
 

Mother is keen on continuing her education, but realizes 

that as at present, she has to work on her own without any family 

support. 

 

5.4 REGULAR STUDY HABITS 
 

Mother is appreciative of the fact that with no help from 

any source outside class, she tries very hard to acquire some 

learning. She has regular study habits and is interested in doing 

her homework well; but this application to work does not meet 

with required academic work at home.  Moreover there is no 

provision for her to read for long time as there is no power supply 

to her house. 

 

5.5 ACADEMIC HELP RECEIVED FROM PARENTS 

& OTHERS 
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Father‟s meager education prevents him from being of 

active help.  He is also very indifferent.  Attempts by mother to 

persuade him to show an active interest in Lavanya‟s school 

work, meet with no response.  Mother‟s attempts to give concrete 

expression to the interest she has in Lavanya‟s school work prove 

very inadequate. 

   Earlier Lavanya had received a private tuition after 

school hours, but this proved to be a drain on the family‟s budget; 

hence the practice was discontinued.  Brother who is in Standard 

X finds it extremely difficult to manage his own studies; so she 

gets help from him rarely. 

 

5.6 OBSERVATION IN ENGLISH CLASSES   
  

When learners were asked to recite nursery rhymes, 

Lavanya recited rather inaudibly; made a second attempt and she 

was louder second time.  The teacher, however, remarking that 

she could continue to recite (to herself) and no one would know 

what she was saying, eagerly moved on the another learner. 

 The teacher questioned the learners on a lesson from the 

English Reader.  In her turn, Lavanya was questioned.  Initial 

response was in Telugu, but was able to provide the equivalent 

English word quickly. 

 She was able to answer picture-based questions 

correctly.  When she was asked a second question on the same 

picture, even before she could attempt an answer, another learner 

intervened.  However, the teacher turned to her again and 

repeated the question.  She responded with the answer provided 

by the other learner.  This was not the complete response 

expected by the teacher.  So she tried to prompt her gently and 

when Lavanya 

could not recall the whole phrase, the teacher completed the 

answer and made her repeat it after her.  She seemed to learn 

willingly. 

 On few occasions when the teacher questioned her, the 

latter referred to her in a manner that seemed to suggest she was 

being noticed only then.  At times, she seemed interested in what 

was happening in class; at times she gave the impression of being 

totally uninvolved in the lesson.  Sometimes she was seen with 

her copy of the English Reader.  She had never done her 

homework completely.  This was not noticed in class, for the 

learner‟s homework was not always checked. 

 Lavanya was frequently distracted during the test and 

her attention had to be sought with specific reminders.  The same 

inability to concentrate was noticed in her classroom behavior 

too.  Not easy for her to listen and learn or retain interest in any 

formal and rigid experiences (that of either classroom learning or 

answering a test) for more than a short span of time. 

 The answer she was able to provide showed that her 

power of retention was aso weak.  Just as she could retain interest 

in anything only for a short while, she was not always able to 

retain for a long time what she has acquired.  She fared badly in 

spelling and recognized only one word after much prompting.  

This word had been repeated many times by the teacher in that 

morning class.  Time telling was the class activity on that day, 

when she took the test.  She was able to answer questions on this.  

For many tests conducted in class, she was not able to recall the 

answers quickly from what she had learnt earlier.  Very often, 

whispered a response for she did not seem to be sure, if it was 

correct. 

Perhaps, this sort of diffidence was responsible for her 

long periods of silence during the test. When other learners 

confessed in not knowing the answers, Lavanya remained silent.  

That silence could be the result of any indifference or hostility 

towards the teacher is not true, for she was the only learner in the 

group who frequently surprised the former with rare gestures of 

affection.  Her own inability to answer a large number of 

questions might have been humiliating her, causing her to lapse 

into silence. 

 

5.7 OBSERVATION IN OTHER CLASSES  
 

She was twice questioned in Mathematics class and on 

both occasions she was unable to answer.  Attempts she made 

indicate that her problem-solving capacity is very weak.  Looking 

scared, she turned to her friends whom she hoped would prompt 

her to give the correct answers. 

In Social Studies class she was very distracted and 

frigid.  Had no notebook of her own and was not attentive to the 

reading of classmates.  When questioned she was not able to 

answer and continued to be disinterested till the end of the period.  

Social Studies lesson did not hold her interest and for the major 

part of the period, she did not seem to know what was happening 

in the class. 

During the Telugu lesson, she was more attentive than 

what she was in the other classes.  Tried to participate by joining 

in group answers, and answered fairly satisfactorily when 

individually questioned.  When pupils were asked to read, she too 

volunteered but although interested in the activity, seemed to be 

nervous and read very slowly, faltering at every word. 

 

5.8 INTERPRETATION  
 

The test concluded with an expression of her 

helplessness; having to rely on herself, it seemed as if the 

learning of English was proving to be a struggle for her.  When 

she tried to answer questions on time, the teacher asked her to say 

„Seven o‟Clock‟ instead of „Seven‟.  Her plaintive response was, 

„Naku yemi ravatam ledu, Teacher‟ (I am not able to say 

anything, teacher) 

 

6. FINDINGS & SUGGESTIONS 
  

In view of the picture that emerges from the earlier 

study, there appears to be no real reason for imparting English 

language learning to the children of Standard IV in the municipal 

school.  With no motivation clearly spelt out for them by their 

parent, except that „it is good to know English and it will be 
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useful later‟, the average municipal school learner finds no 

immediate or real need to know the language.  Instead of 

introducing English in Standard IV and continuing to attempt 

teaching it the way it is being done at this level, right through an 

average learner‟s school course, it will be more relevant if the 

language is taught from Standard I. 

 The examination system which is followed at present 

can be changed.  There seems to be no purpose in having a final 

written examination for Standard IV learners.  The tests which 

were given during field visit show that the writing skill of these 

learners is at a very low level.  Instead of oral activity being 

emphasized only for the first two months for Standard IV, 

English language learning can be just a course in spoken English 

throughout the year.  If the learners can listen, understand and 

speak the language in its simple forms, then more will be 

achieved.  Instead of teaching him/her with an English Reader 

(that is text book) for the learners to write written examination at 

the end of the year, the teacher more usefully can devote to the 

task of teaching the learners to verbally communicate in English.  

The oral examination can be an experience of pleasure where the 

teacher can just try to get the learners to „talk‟.   

 While it is evident that parental interest and 

encouragement play vital role in learner‟s performance, no 

particular measure can be suggested for improvements in this 

respect.  Teachers can of course, take the initiative and establish 

active and permanent parent contacts, thus closely involving them 

in their children‟s learning experience. 

 Perceptible changes must take shape in the attitude of 

the teacher towards the learners.  The former needs as part of his 

professional expertise to be skilled in the strategies of 

conversation.  He must realize that it is important to listen and 

recognize the intention to communicate in a learner‟s halting, 

partial utterance.  He will have to tolerate silence, which may 

indicate slow modes of thinking.  As most of the children sharing 

the same social background, class differences are minimized to a 

great extent, but it is evident that the teacher maintains a live 

contact only with a few learners.  The teacher must realize this 

and consciously strive to actively involve with as many learners 

as possible in the process of learning. 

 Teaching effectiveness does not lie in imparting to 

children knowledge of materials alone but in taking into account 

their problem solving capacity.  The learners should be given the 

task that will enable them to exercise their problem solving 

capacity.  Some problems should be worked out by the teacher 

and as a result of this repeated practice in seeing how a problem 

is solved; they will attempt to solve similar problems.  For e.g. 

instead of making them repeat mechanically in chorus, „There are 

four books on the table‟ or „There are six books on the table‟, 

each about ten to fifteen times, the same material can be 

presented as a problem, that each learner can try to resolve on his 

own, by keeping two more books on the table and asking them, 

„How many books are on the table?‟  This sort of presentation 

demands children a better exercise of their mental powers, and 

leaning through is interesting and „real‟.  When a learner repeats 

something after the teacher a number of times there is no 

certainty that he comprehends what he repeats.  In the next class, 

if three books are placed on the table, he may not be able to tell 

the correct answer.  This kind of practice should lead them on 

every occasion, to expect task, to expect that they will be given 

something to do, and which they will have to attempt doing on 

their own before anyone can interfere with them.  They will make 

mistakes no doubt, but it is for the teachers to accept these errors.  

As it is necessary that a learner‟s problem solving capacity must 

be trained and developed, care should be taken not to give the 

child tasks to perform beyond his immediate capacity. 

 General classroom management can also be improved so 

that the learners acquire the maximum benefit from their 

classroom experience.  Being aware that many of these learners 

are different and withdrawn by nature, the teacher cannot expect 

them to participate actively in the entire class.  Sometimes the 

teacher can work with the learners in small groups and sometimes 

even with individuals.  For e.g. the teacher can assign a written 

task to all the learners.  This written work is not one where the 

learners mechanically copy what is on the board (as was observed 

on many occasions), but a more productive task; for e.g. they can 

be given a worksheet where illustrations are provided of „a cup, a 

bag, two cups and a box‟ etc, and in the space provided at the side 

of these illustrations, the learners have to write what they see; this 

kind of work could have been done earlier on the blackboard with 

the entire class.  So when learners are engaged in doing this work, 

the teacher can move from learner to learner doing some 

incidental corrections with each individual.  There is much to be 

gained from this kind of active interest shown in the work by 

learners.  If this is systematically done, then this constant and 

active teacher support will serve to remove the inadequacy of 

parental help, at least to some extent. 

 

 The strategies adopted by the Government to check 

drop-out rate are, creating parental awareness, community 

mobilization, economic incentives, minimum levels of learning, 

district primary education programme, national programme of 

nutritional support to primary education, the 86
th

 constitutional 

amendment act was passed by the parliament to make the right to 

elementary education a fundamental right and a fundamental 

duty, national elementary education mission, a national 

committee of state education ministers has been set up with the 

minister of human resource development as the chairperson of the 

committee, media publicity and advocacy plans, and sarva 

shiksha abhiyan which function is the SCERT campus. 

7. CONCLUSION 
 It cannot be affirmed that the academic behavior of the 

three learners whose cases have been studied is shaped only by 

the intelligence of each of these individuals.  Other factors are 

also likely to be responsible, and the case studies are an attempt 

to highlight a few of them.  The case studies indicate different 

parental attitudes and varying degrees of encouragement towards 

their child‟s schoolwork. 
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 The context of English Language learning of these 

pupils makes these clear:  

 The teacher‟s favorable perception of Jyothi helps her to 

actively participate in class and perform well. 

 The teachers chance to notice an average learner like 

Pavan Kumar does not stimulate him into active 

participation.  He makes an attempt now and then but is 

not spurred to verbalize his responses when he has them, 

or to seek help when he needs it. 

 The teacher is almost ignorant of the presence of a 

learner like Lavanya.  The latter‟s class room behavior 

suggests that most of the time she is not aware of what is 

happening around her.  Her attendance in class seems to 

be a mechanical feature, the monotony of which is rarely 

broken by the teacher‟s recognition of her as a learner. 

In such informal and formal learning contexts, the nature of 

English Language acquisition differs from one kind of learner to 

another.  A learner like Jyothi is able to adjust to a new system, 

due to very encouraging attitude of parent and teacher.  She is 

able to absorb much of that which she is exposed to. 

 An average learner tried hard to acquire the new 

language but his learning is mechanical.  There is no strong 

motivator to learn the language, and with no expectation of tasks, 

that will involve and train his problem-solving capacity, he is 

often meaninglessly engaged.  He is probably caught in a conflict 

between his familiar world and that of the formal second-

language learning situation, in which he does not receive 

adequate teacher support.  A Below-average learner shows signs 

of frequently withdrawing from the „point of entry to unfamiliar 

world.‟   
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